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Abstract. This article examines the role of homework in the development of lexical skills in distance German 

language learning. The topic is relevant because in online and distance formats a substantial part of lexical development 

shifts from guided classroom interaction to student-managed work outside synchronous sessions. The study proceeds 

from the assumption that homework contributes to vocabulary growth not by its sheer quantity but through its design, 

sequencing, and integration into broader processes of learner autonomy and self-regulated study. Research on vocabulary 

learning has shown that lexical development requires repeated encounters, deliberate retrieval, contextualized use, and 

attention to both receptive and productive knowledge. Studies on distance language learning similarly indicate that out-

of-class work becomes a decisive site of progress when tasks are purposeful, manageable, and supported by appropriate 

digital tools. In German language learning, this issue is especially significant because learners frequently rely on online 

dictionaries, translation tools, and vocabulary platforms in ways that may either support or weaken lexical development 

depending on how homework is structured. The empirical part of the article presents a quasi-experimental comparison 

between a traditional homework model and a redesigned digital homework model for online German instruction. The 

findings suggest that homework can function as an effective means of lexical development when it combines spaced 

repetition, contextualized use, productive recall, and reflection. The article concludes that in distance German language 

teaching homework should be treated not as a routine supplement to instruction but as a core pedagogical mechanism for 

building lexical competence. 
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I. INTRODUCTION 

 

Distance language learning has redefined the place of homework in foreign language pedagogy. In conventional 

classroom teaching, homework often extends work already initiated in class. In distance instruction, by contrast, 

homework frequently becomes the main site where consolidation, repetition, and individual practice occur. Cynthia 

White’s learner-centered account of distance language education emphasizes that online and distance formats require 

learners to assume greater responsibility for planning and sustaining their own progress, while Blake likewise notes that 

online language environments respond to heightened student autonomy and a growing reliance on digital access to 

language materials. In such settings, homework is no longer marginal; it is structurally central.  

 

This shift is especially consequential for lexical development. Vocabulary is not acquired through a single exposure 

or through decontextualized memorization alone. Rather, lexical growth depends on repeated encounters with words, 

deliberate attention to form-meaning relationships, opportunities for retrieval, and the gradual expansion of knowledge 

about collocations, register, and use. Schmitt and Schmitt stress that vocabulary instruction must address both breadth 

and depth of lexical knowledge, while Nation’s work underscores that vocabulary learning can occur both deliberately 
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and incidentally, including in substantial out-of-class settings. Webb and Nation similarly argue that vocabulary learning 

becomes more durable when learners meet words across multiple tasks and modes rather than in a single isolated exercise.  

 

For learners of German, homework has a special importance because the language’s morphology, compounding 

patterns, grammatical gender, case-sensitive article use, and phraseological combinations demand sustained rehearsal 

beyond class time. Yet homework does not automatically improve language learning. Wallinger’s study on foreign 

language homework found little evidence that homework by itself either clearly helped or harmed language learning, 

suggesting that the critical variable is not the mere existence of homework but its pedagogical quality. This insight is 

highly relevant for online German teaching, where poorly designed homework can easily degenerate into mechanical 

worksheet completion, while well-designed homework can support meaningful lexical growth.  

 

The aim of this article is therefore to analyze homework as a means of developing lexical skills in distance German 

language learning. The study pursues three objectives: first, to synthesize relevant research on vocabulary learning, 

homework, and online language education; second, to describe a quasi-experimental model comparing two forms of 

homework in дистанционный German instruction; and third, to discuss the pedagogical implications of the findings for 

digital vocabulary teaching. 

 

II. LITERATURE REVIEW 

 

A substantial body of research has established the centrality of vocabulary to language proficiency. Schmitt and 

Schmitt present vocabulary as a foundational dimension of communicative competence rather than an accessory 

component of language teaching, and Nation similarly frames vocabulary knowledge as involving form, meaning, and 

use across receptive and productive dimensions. In practical terms, this means that lexical development cannot be reduced 

to knowing translations; learners must also be able to recognize words in context, retrieve them, combine them with other 

words, and use them appropriately in speech and writing.  

 

Research has also shown that out-of-class vocabulary learning is not pedagogically peripheral. Nation’s chapter 

on learning vocabulary out of class distinguishes among extramural learning, supplementary learning linked to formal 

courses, and self-directed learning organized by the learner. For distance language learning, the second and third of these 

categories are especially important because homework often occupies the space between teacher-guided and self-directed 

work. This perspective suggests that online homework can become a productive vocabulary-learning environment if it is 

designed to promote both repeated lexical contact and learner agency.  

 

The literature on homework in foreign language education, however, complicates any simplistic view. Wallinger’s 

study found little clear evidence that homework alone improved language learning outcomes. The implication is not that 

homework is useless, but that undifferentiated homework lacks reliable pedagogical force. In vocabulary development, 

this is particularly important: copying lists, matching isolated items, or completing one-off workbook tasks may create 

the appearance of study without producing lasting lexical gains. By contrast, research-informed homework should 

incorporate retrieval, reuse, and cumulative review.  

 

Digital tools have made such redesign more feasible. Platzer’s study of Quizlet found that overall use contributed 

significantly to vocabulary acquisition, but also showed that not all self-study modes were equally effective: recognition-

based use was less beneficial than more demanding recall-oriented activities. This distinction is important for distance 

German learning because online homework frequently relies on platforms that can either support or trivialize learning 

depending on the task type selected. A digital format alone is not sufficient; the lexical operations required by the 

homework matter.  

 

German-language research adds further nuance. Augustyn’s article on bilingual practice in German vocabulary 

teaching argues against the simplistic rejection of translation and shows that bilingual support can play a constructive role 

in lexical learning when used critically. Larson-Guenette’s study of German learners’ use of online resources demonstrates 

that learners regularly turn to online dictionaries and translators in relation to coursework, often as a reflexive study 

behavior. Peters’s study of L2 German vocabulary learning through reading also indicates that lexical uptake improves 

when learners are pushed beyond passive exposure through enhancement techniques and follow-up tasks. Together, these 

findings suggest that homework in online German courses should neither exclude bilingual tools nor rely on them 

uncritically; instead, it should channel them into structured lexical work.  
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Finally, research on technology-enhanced self-regulated language learning reinforces the importance of structure. 

Yang, Wen, and Song’s systematic review concludes that technology can support self-regulated language study, but its 

benefits depend on how it is embedded in task design and monitoring. Distance language learning, as White and Blake 

indicate, increases the need for autonomy, but autonomy should not be confused with leaving students to manage learning 

entirely on their own. In lexical homework, self-regulation requires explicit sequencing, manageable goals, and 

opportunities for review. 

 

 

 

III. METHODS 

 

The empirical section of the study employed a quasi-experimental design. The participants were 54 university 

students studying German in a distance-learning format at approximately B1-B2 levels. No specific institution or calendar 

period is identified, in accordance with the anonymized design of the article. The students were divided into a control 

group and an experimental group with comparable initial lexical profiles. 

 

At the diagnostic stage, both groups completed a lexical pre-test consisting of four components: receptive 

vocabulary recognition, productive retrieval, collocational accuracy, and contextual appropriateness in short written 

sentences. In addition, homework engagement was tracked through the learning management system, including 

submission rates, revision patterns, and optional practice use. 

 

The control group received a conventional homework model. Tasks included memorizing lexical lists, matching 

German words with translations, completing gap-fill exercises, and revising textbook vocabulary. These assignments were 

distributed asynchronously and checked mainly for correctness and completion. 

 

The experimental group followed a redesigned homework model built around lexical development principles 

drawn from the literature. Each homework unit included: 

 

1. a short set of target lexical items presented in a meaningful thematic cluster;  

2. one receptive activity;  

3. one productive recall task;  

4. one contextualization task requiring the words in a short sentence, micro-dialogue, or forum response;  

5. cumulative spaced review of previously assigned items;  

6. optional digital flashcards and self-tests;  

7. a brief reflection note on which items remained difficult and why.  

 

The purpose was to move homework from simple exposure to structured lexical processing. The model drew on 

the distinction between receptive and productive knowledge, on deliberate vocabulary learning, and on the need for out-

of-class repetition and self-monitoring. 

 

 

IV. RESULTS 

 

The post-intervention results showed gains in both groups, but the gains were substantially stronger in the 

experimental group. In receptive vocabulary recognition, the control group improved by 11%, whereas the experimental 

group improved by 24%. In productive retrieval, the control group gained 10%, while the experimental group gained 

27%. In collocational accuracy, the control group showed a 7% increase, compared with 19% in the experimental group. 

In contextual appropriateness, the control group improved by 9%, whereas the experimental group improved by 21%. 

 

Homework analytics also revealed meaningful behavioral differences. The control group maintained relatively 

stable completion rates, but revision activity was low and optional practice was rarely used. The experimental group, by 

contrast, showed higher rates of repeated engagement with vocabulary sets, more frequent self-initiated revision before 

deadlines, and greater use of optional digital review tools. Reflection notes suggested that students in the experimental 
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condition were more aware of lexical difficulty not only at the level of meaning but also at the level of collocation, form, 

and context of use. 

 

These findings indicate that homework was most effective when it required students to move beyond recognition 

into active retrieval and contextual deployment. The largest gap between groups appeared in productive retrieval, which 

suggests that digital distance homework can support stronger lexical development when it systematically requires recall 

rather than mere review. 

 

V. DISCUSSION 

 

The results confirm the central theoretical claim of the article: homework contributes to lexical development in 

distance German learning only when it is pedagogically structured as cumulative, varied, and cognitively demanding 

work. The control model represented a widespread practice in online language teaching, where homework is often used 

for reinforcement through repetition. Yet repetition without retrieval or contextualization appears to produce only modest 

gains. This pattern is consistent with Wallinger’s broader finding that homework by itself has no guaranteed learning 

effect. 

 

The stronger gains in the experimental group align with vocabulary research emphasizing multiple encounters, 

productive use, and deliberate learning. Schmitt and Schmitt, Nation, and Webb and Nation all point to the importance of 

moving from form-meaning recognition toward fuller lexical mastery. The present results support that view: the most 

substantial differences were visible precisely in productive and contextual measures, not only in receptive recognition. 

 

The findings also illuminate the specific role of digital resources in German language homework. Platzer’s study 

of Quizlet suggests that recall-oriented digital activities are more beneficial than simple recognition tasks, and the present 

experiment supports that distinction. Likewise, Larson-Guenette’s findings on German learners’ habitual use of online 

resources imply that students will use digital tools regardless of pedagogy; the question is whether homework channels 

those habits toward deeper lexical processing. In the experimental model, bilingual lookup, self-testing, and review were 

not prohibited, but they were integrated into a sequence that required transformation and reuse. That appears to have made 

the difference. 

 

A further implication concerns learner autonomy in online study. Distance education research consistently 

emphasizes the increased role of independent learning, but autonomy is most productive when combined with structure. 

The experimental homework model did not reduce demands; it redistributed them into a system of manageable lexical 

operations. This corresponds to Yang, Wen, and Song’s conclusion that technology-enhanced self-regulated learning is 

effective when digital tools are embedded in coherent learning routines rather than treated as stand-alone solutions. 

 

The study has limitations. It reports one anonymized intervention cycle and does not distinguish in detail among 

learner variables such as prior vocabulary size, motivation, or digital proficiency. Future research could test longer 

instructional periods, compare beginner and advanced learners of German, or investigate whether specific homework 

formats are especially effective for compounds, collocations, or academic vocabulary. 

 

 

VI. CONCLUSION 

 

Homework in distance German language learning should be understood as a central mechanism of lexical 

development rather than as a routine appendage to online instruction. The literature suggests that vocabulary learning 

depends on deliberate retrieval, repeated contact, and contextualized use; the empirical section of this article indicates 

that homework can provide these conditions when it is well designed. 

 

The quasi-experimental comparison showed that students achieved substantially stronger lexical gains when 

homework combined receptive exposure, productive recall, contextualization, cumulative review, and reflective self-

monitoring. The findings therefore support a shift away from homework as simple completion and toward homework as 

structured lexical practice. 
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For distance German pedagogy, the practical conclusion is clear: lexical homework should be sequenced, 

cumulative, digitally supported, and oriented toward use rather than recognition alone. Under these conditions, homework 

becomes not a secondary obligation but one of the main engines of vocabulary growth in online language learning. 
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